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PREFACE

Helka Urponen and Rob Mark

PREFACE
The 39th European University Continuing Education Conference
(EUCEN) was held at the University of Lapland, Rovaniemi, Finland
in May 2010.The university is located on the Arctic Circle, giving it
the honour of being the most Northerly European University to ever
host a EUCEN conference.
The conference entitled ‘Lifelong Learning for the New Decade,’
centred around new challenges which university continuing education
will face over the next decade. In particular, it focussed on how to
develop and promote restorative education and practices through
social, economic, juridical and cultural environments in harmony
with the physical environment. In the future, it was suggested,
lifelong learning will be better connected with the socio-economic
and environmental issues affecting our planet and how universities
can facilitate innovation and change through a process of lifelong
learning.
The University of Lapland is very grateful to EUCEN for providing a
platform for these discussions. It is our hope that future conferences
will provide an opportunity for more in-depth discussions on a range
of inter-related issues such as the impact of climate change on the
lives of European citizens, planet earth and the promotion of justice
and peace and how to promote improved inter-cultural dialogue
through a lifelong learning approach.
The European Association for University Lifelong Learning (EUCEN)
and the University of Lapland together organised and managed the
conference which was attended by more than 120 experts from
all over Europe and beyond. This book includes a range of articles
providing information, opinions and critical discussion on a range
of topics. The challenges for university lifelong learning are discussed
in fifteen chapters based on lectures and workshop given at the
conference. The emerging picture of university lifelong learning in
Europe is quite diffuse and this report can perhaps provide new ideas
and challenges on the role which universities can play in shaping our
future. The book would be of particular interest to policy makers,
researchers, managers and teachers of university lifelong learning as
well as students involved with the development of university lifelong
learning.



We would like to express our thanks to all those who attended the
conference and in particular to those who made contributions the
book.
We would like to express our thanks to Professor Mauri Ylä-Kotola,
Rector of the University of Lapland for hosting the conference and
to Professor Michel Feutrie, President of EUCEN and the EUCEN
steering group who supported the conference. A special mention is
due to Ms. Henna Virkkunen, Finnish Minister of Education and
Science who attended the conference and contributed to the book.
Very many people assisted with the administration and organisation
of the conference and we would like to thank each and every one.
A special mention is made to Ms. Marja-Leena Porsanger and her
team at the University Conference Office, University of Lapland for
ensuring the conference was such a huge success. We would like to
mention the EUCEN Executive Secretary, Ms. Carmen Royo and
Personal Assistant Ms. Paula Niembro, for their assistance. We are
also deeply indebted to Ms. Paula Niemelä for preparing the graphics
and layout of the book.
We wish to mention the following organisations for their support for
the conference:
The Federation of Finnish Learned Societies,
City of Rovaniemi,
The Regional Council of Lapland,
Arctic Centre,
The Rovala Settlement and Rovala Folk High School.

Dr Helka Urponen
University of Lapland
Conference Chair

Dr Rob Mark
Queen´s University Belfast
EUCEN Steering Committee

November 2010
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THE PROMINENCE OF LIFELONG
LEARNING IN THE HIGHER EDUCATION

CHALLENGES FOR THE NEW DECADE: IS
THERE A ROLE FOR LIFELONG LEARNING?

l

Adult education evaluated
from an economic perspective

Strong selection into adult education
and especially into employer-provided training

GEO/REASON

EU–27
average

Min.
share

Max.
share

Finland

The existing skills and competences of the persons
employed corresponded to the current needs of the
enterprise

74

50

86

60

People recruited with the skills needed

53

16

79

37

No time

32

1

56

40

Too expensive

23

8

53

15

Other reasons

21

3

39

6

Lack of suitable CVT courses in the market

15

3

25

15

Difficult to assess enterprise’
s needs

10

2

24

9

Either focus on IVT than CVT

10

0

35

11

Major training effort realised in a previous year
Total

8
40

0
10

16
79

0
23

f
The economic gains to individuals
from training are mostly substantial

Employer gain from training

Conclusions

RESTORATION POTENTIAL
IN EDUCATIONAL ENVIRONMENTS

Introduction

Characterization of information
Immediate
Inferred or Predicted

Understanding

Exploration

Coherence

Complexity

Legibility

Mystery

Restoration and the built environment

Table 2. Transformation of ART aspects to design considerations.
Restoration
factors

Psychological elements

Proposed design
considerations

Being away

To escape from
unwanted distraction

Geographical
distancing

To distance oneself
from one’
s activity

Outdoor recreation
facility

To suspend activity

Place for relaxation

Connectedness

Clear master plan,
central places for orientation

Scope

Clear identification
of the surrounding

Fascination

Aesthetically pleasing
stimuli

Lively color, well lit rooms,
pleasing forms

Compatibility

Supporting behavior

Room sizes, logical
room locations

Extent

Depletion
of
attention
resources

Instoration: boredom on
plateau, descending
satisfaction

Boredom

Baseline
Satisfaction

Restoration of attention
resources through view,
openings, natural light
Initial restoration phase:
carpet/floor
High
novelty

15 minutes

References

Restorative practices in Finland
Teuri Brunila
The term restorative refers to a person´s return of strength, or health,
by means of enhancing his/her renewing abilities, according to the
Oxford English Dictionary (2003) and Geza Fischl (2006).
Restorative Theories
The Restoration Theory of Sleep: Suggests that the function of sleep
is to repair and restore the brain and the body. If this did not happen,
then the function of the brain and the body would gradually break
down. Bodily restoration occurs during optional sleep, but can also
occur at other times (e.g. during periods of relaxed wakefulness, www.
psychlotron.org.uk).
Restorative environment: Pertains to the quality of the man made
or natural environment which is capable of renewing the individual´s
attention resources by providing opportunities for non-threatening
environmental characteristics and place for reflection (Fischl 2006).
The main goal of restorative environmental design is to achieve a
harmonious relationship between people and nature in the built
environment. Thus, the question whether restoration supportive
environmental details can be universally found and whether there
are similarities between these details, rather than differences, could
contribute to a common interest among design practitioners, namely
to prove that everyday design has vital effects on health and wellbeing Fischl 2006).
Restorative community, Restorative architecture,
Restorative design, Restorative schools, Restorative
workplaces, Restorative courthouses and Restorative
Justice
The restorative theory of sleep says that we shall have a good
night sleep to be healthy and the restorative theory according to
environment says that we shall build healthy communities. But we
cannot be healthy in our bodies if there are constant blockage or
grudge, hate, sadness, guilt and grief inside of us (Tipping 2008). The
trauma. Here steps in the theory of Restorative Justice. It is not too
early to consider that the Theory of Restoration and all the parts is a
question of human well-being.
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Restorative Justice is a process to involve, to the extent possible,
those who have a stake in a specific offense and collectively identify
and address harms, needs, and obligations, in order to heal and put
things as right as possible (Zehr 2002).
The restorative principles in Restorative Justice (Elonheimo 2003)
are:
1. Empowerment: This is one of the most fundamental elements
in Restorative Justice. The parties are in the centre, while the
authorities and the mediators only provide them with a safe place
for dialogue. The parties are given voice. They make the agreements;
they are the experts. (Christie 1977) Mediators only control that
the agreements do not violate the human rights or exceed what
would be imposed in court of law (Braithwaite 2003).
2. Restoration: In the restorative process, all material, emotional and
social damages caused by the crime shall be addressed.
3. Responsibility: The offender is to take full responsibility for the
crime.
4. Dialogue: The parties can tell their stories in their own words. They
understand what is being said and agreed upon. Through genuine
dialogue and storytelling, the parties come to understand each
other better.
5. Emotional process: Rather than just a method to settle conflicts,
Restorative Justice is an emotional process. Emotions constitute the
core of the dialogue. Emotions need to be dealt with in order to
get over the psychological crisis. (Umbreit 2001) Victims especially
need to resolve their anger, fear and shame, and offenders their
shame (Ahmed et al. 2001, Wachtel 1977).
6. Respect: Although the wrongful act is disapproved of, the offender
is treated with respect.
7. Community: Community also plays a central part in the restorative
process. The significant others need to be invited in the conference
for they exert the most influence on the individual´s behavior
and can best monitor the fulfilling of the agreement. (Braithwaite
2002).
8. Rehabilitation: Restorative Justice is concerned about resolving
underlying problems, not just the isolated conflict. Victim and
offender both gain a sense of “closure” and both are reintegrated
into the community (Zehr 2002).
9. Creation: Restorative Justice enables creative, individual, win-win
agreements
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The tree pillars of Restorative Justice are encounter, compensation
and restoration
The Restorative Justice is a dialog and the tool for the
dialogue is the Restorative Mediation with the Facilitative Counseling
Theories of restorative justice and victim/offender mediation stand
in the background for the modern mediation movement in Finland.
School /peer mediation, family mediation, mediation in work
communities, environmental mediation etc. have all their origin in
Restorative Justice.
Conflict can occur only in human opinion and in the end, there
are no other conflicts. The motive within a person’s mind is the
determining factor. If we seek for a psychological theory that passes
near mediation we will find the Sociodynamic Counseling (Peavy
2006). We may continue with Peavy’s words: The truth is not born in
and cannot be found in one person´s head; it is born in the interaction
and communication of people searching for it together. The solution
is the product of an interactive dialogue-based process.
Restorative justice is considered to be justice because the law is always
in the background. It is a tool for finding health and well-being for
the people. However, if law and order, and the community welfare
in all, require punishment, nowadays usually the law takes the center
stage without consideration of mediation.
A dialogue:
-	����������������������������������������������������
allows for a wider range of feelings to be expressed
-	�����������������������������������
inspires honesty and forthrightness
-	��������������������������������������
avoids superficial, forced compromises
-	�����������������������������������������������
generates learning, new options and innovations
-	�������������������������������
allows for everyone to be heard
-	�������������������������������������������
seeks the deeper truth in every perspective
Restorative mediation enables its parties to let go of the fantasy on
“winning”. This is necessary in order for mediation even to begin.
The starting point for mediation is that the right answer will be
found in the different views of the parties. It is based on collaboration
and on the parties trying to understand each other. The objective
of mediation is to seek sustainable positive outcomes. Since the
courtroom logic of debate and winning are absent, the atmosphere in
mediation is a very safe one. The safeness is also due to the fact that
the parties themselves are in control of the subject of the argument.
29

In a courtroom, the subject is controlled by attorneys and judges. An
important demand in mediation is that you listen to the other party.
Listening is as important as talking.
In mediation, the parties have the courage to reveal both their
uncertainties about some issues as well as their strong opinions
about other issues. Mediation allows the parties to together come
up with new solution models in which both parties’ interests have
been sufficiently taken into account. In mediation, everyone wins
(Domenici & Littlejohn, 2001).
Mediation is a learning process
In mediation people learn to deal with conflicts in a positive way. In
the long run, people are empowered and learn to deal with all of their
conflicts in a creative way. Mediation teaches (Pehrman, 2009):
-

c������������������������������
reative problem solving skills
i����������������
ntegral thinking
u���������������������������
nderstanding of differences
l����������������������������
eading the mediation process
g���������
roup work
c������
ourage
o����������
bjectivity
l��������
istening

The development of democracy and the empowerment of the civil
society demand a change in our conflict culture. In order for human
rights to become a reality, people must themselves be allowed to
participate in the processing and resolution of their own affairs
(Moore 2003). The 14th section of the Constitution of Finland
states that “public authorities shall promote the opportunities for
the individual to participate in societal activity and to influence the
decisions that concern him or her” and its 22nd section states that
“public authorities shall guarantee the observance of basic rights and
liberties and human rights”. In mediation, a person can influence the
decisions concerning him. For this reason, mediation should become
the primary method of conflict resolution. Mediation brings full
benefits to both its parties and the whole society. Mediation ends the
conflict.
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Arenas of mediation
Mediation in criminal cases (VOM)
If something gets broken, it needs to be fixed. It is very seldom that
the best consequence for a crime would be, from the victim’s or
the offender’s point of view, a conviction (VOM= victim offender
mediation).
The law on mediating criminal cases and some disputes in Finland
became effective in January 2006 and was taken into practice on
the 1st of June 2006. Responsible for the organization and costs of
mediation as a practice, is the Finnish state which acts according to
mandates made with municipalities and other organizers.
By mediation in criminal cases is meant a free service, in which
the suspect and the victim of the crime are given the opportunity,
in the presence of an impartial mediator, to encounter each other
confidentially. Such issues as the victim’s mental and material injuries
can then be addressed and an agreement on how these injuries could
be compensated for, can be reached independently.
Mediation in criminal cases saves the society’s resources. It has been
seen to have humane importance to both the victim and the offender
as well as educational importance to especially young offenders. At
its best, mediation in criminal cases diminishes or even erases the
harm caused by the crime and prevents crime renewal. It is a goal
for SSF that mediation be used also in hard crime cases as well as
family violence conflicts, as a means of lessening the psychological
consequences of them.
School mediation (SSF=Finnish Forum for Mediation)
School mediation is a conflict management tool especially suited for
solving conflict amongst pupils. Its two methods are: Peer mediation,
where pupil mediators help the parties of the conflict to find a solution
to their conflict by themselves and thus change their behaviour, and
Adult-led mediation, where trained mediation supportive adults
guide the parties to find a common agreement to the conflict.
There are nowadays over 7000 peer mediators and over 1500
supportive adults working as experts of mediation in 400 Finnish
primary, secondary, vocational and high schools. Adult-led mediation
is used in more difficult cases, such as more serious violence. In all cases
agreements are sought through a creative dialogue that concentrates
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on the parties´ own experiences and feeling. In mediation it is essential
that the parties are finding solution to their conflict themselves. The
role of mediators is facilitating. The project is funded by the Finland’s
Slot Machine Association RAY (www.ray.fi) and is run by tree wholeday trainers.
School mediation is the key to all mediation, for the basis of behaviour
culture is created in schools. Thus, mediation needs to be a part of
the school culture. SSF’s peer mediation project aims at this. School
mediation needs to be continuously developed and the adults in
schools need to be more trained in.
Mediation in work communities (SSF)
Harassment and bullying at work are prohibited by law, but there are
very few ways to intervene in such cases. Mediation is one of these
ways. The encouraging experiences we have had with peer mediation
lead us to believe that also mediation in work communities could
be led mainly within the workplace by training representatives
for employees, managers and employees to become mediators.
One of the challenges for good management will in the future be
to meet employees in situations based on equivalency (Restorative
management). Mediation in work communities is a way to intervene
with bullying and harassment at work, to add to the employees’ wellbeing and to promote the security in and the productivity of the work
community.
The Work Place mediation project (TYSO) started in year 2007 and
the report of the research of 14 pilot work place mediation cases was
given 5.3.2010. The project has been funded by the Finnish Work
Environment Fund (www.tsr.fi) (Pehrman 2009 and Poikela 2010).
Mediation in family conflicts (SSF)
According to the Finnish Marriage law of 1988, solutions to conflicts
and legal questions within a family must primarily be sought in
negotiations between those concerned. For the time being, modern
facilitative mediation is not used in Finnish family mediation. Also
municipalities have been reluctant to develop and improve mediation
services. It is one of the goals of SSF to participate in the creation
of a new mediation approach that focuses on children’s interests. In
practise, this means a voluntary, facilitative approach in which the
parties themselves, led by a trained mediator, make the agreements
on custody and visiting rights. Both the parents’ and the children’s
needs are taken into consideration so that the parenthood of both
parents may continue even after the separation.
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The Facilitative Family Mediation project (Fasper) started in
September 2009. The 3,5 years project is funded by the Finland’s
Slot Machine Association (RAY) and it is run by three whole-day
researcher/interventionists. The Project will produce grass-root
knowledge about the mediation practices in socio-legal services
available for families. It also studies the whole field of professional
help – both social, psychological and legal – that is organized for
divorced families. Ethnographic study includes interviews of clients
and professionals, observations, case analysis and statistical data.
Five municipalities are participating in the project as research partners
in order to develop family mediation practices in their area. Several
actors are involved: mediators, social workers, family therapists, family
counselors, psychologists, child welfare officer, district court judges,
attorneys and legal aid counsels, among others. Local work groups and
networks get training in family mediation and on that basis, elaborate
the facilitative method suitable for family conflicts and the practical
applications that are locally implementable. As a result, the project
produces a model and practices of facilitative family mediation, as
well as a model for cross-professional family mediation training. In
doing so, the project also promotes and expands a mediation and
restorative culture in society.
Environmental mediation (SSF)
This year SSF has in cooperation with the Aalto University started
a research project in environmental mediation. The
���������������
aim of the
program is to find new tools for solving conflicts for example in urban
planning. Though we have not yet received needed funding for the
research project we have anyhow started it. The first pilot mediation
case has begun in Turku. There meets each other the restorative urban
environment and the restorative mediation. There are two old houses
in the center of the city. The building company wants to take down
these old houses and to build a new one. Local inhabitants want to
conserve the old buildings.
International or Peace Mediation (SSF)
The EU has, during the last decade, seen how a number of its former
allies from Africa and certain Islamic countries are drifting away
from the rigorous European mainstream in the UN and other global
organisations. This is not a good trend. The question of whether the
peacekeeping missions will be success stories or not, will, more than
ever, be dependent on a large dose of cultural competence and deep
cross-cultural understanding (Liesinen 2009).
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SSF arranged with the Ministry of Foreign Affairs of Finland
15.10.2009 in Helsinki a seminar “Mediation, Conflict Resolution,
and International Politics”. Mr Pertti Salolainen, Member of
Parliament, Chairman of the Foreign Affairs Committee made the
Opening Address. As foreign lecturers were Mr Kelvin Ong, Chief
of UN Mediation Unit, United Nations, Mr Murezi Michael, Federal
Department of Foreign Affairs, Switzerland, Mr Vasu Gounden,
Director, African Centre of Constructive Resolution of Disputes and
Dr Joachim Rücker, Ambassador of Germany, Stockholm.
SSF has the idea that, when we are making a deep research in all
mediation arenas and understand more also the consequences of
our activities in another culture, Finland could be a new star in
international crisis management.
Court mediation
The law on mediating disputes in the general Finnish courts became
effective in January 2006. The mediator is a judge at the court that
processes the case. The advantages of mediation compared with the
traditional dispute proceedings are mediation’s rapidity, low costs and
the right that the parties themselves have to manage and control the
conciliation agreement. To ensure the needed expertise, the mediator
is free to bring in an assistant. The mediation is confidential. If the
case is not settled and moves on to a court trial, the mediator may
not judge the case.
Mediation by Finnish Bar Association
The Finnish Bar Association offers mediation especially in commercial
affairs, work relations, and family affairs. In the procedure, an
impartial lawyer acts as a mediator and assists the parties in affirming
a settlement. This type of mediation is really negotiation aiming at
settlement with the help of a third part.
The Finnish Bar Association has for several years now had a mediation
training programme for lawyers. A list of these lawyers, as well as
other information on the association can be found on the association’s
website at: www.asianajajaliitto.fi. On the website there is also a
model for the mediation agreement as well as the Bar Association’s
mediation rules.
Training in mediation
The only Nordic mediation professorship is at the Faculty of Law,
at the Copenhagen University. Systematic, academic research on
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mediation is still lacking in Finland. SSF has started negotiations
with the Ministry of Education and Culture on organising good
quality mediation training and research in our country. Our proposal
is that there should be a two year long Masters program in Restorative
mediation here in the University of Lapland.
Restorative Theories are a “Lifelong Learning for the New Decade”.
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WHAT PLACE FOR SKILL DEVELOPMENT
AND ULLL IN THE FRENCH
COMPETITIVENESS CLUSTERS?
Jean-Marie Filloque
Abstract
In 2004, an ambitious public policy to maintain the attractiveness
and competitiveness of France and territories was agreed. More than
seventy competitive clusters including firms, technological networks
and combining public and private research, as well as public training
and research organisations was created. The first evaluation of these
clusters was carried out four years later, in 2008, and showed that very
little attention has been put on skills development and qualification
of workers in or out of work. In spite the fact that many university
teachers and researchers are involved in these clusters, most of
them have not thought about the opportunity for their educational
institutions to contribute to “human resource development”
programmes. For nearly one year, the national network of UCE has
been working with partners (mainly ministries), to prepare a proposal
for new services that universities can offer to the clusters, all relevant
with LLL activities.
The aim of this paper is to present the context of the French
competitiveness clusters and to underline reason why they have not
considered this aspect in higher education missions. We will present
short examples of best practices nevertheless found in some cases
and we will conclude with a presentation of the action plan we are
currently building to contribute to solve the problem.
Introduction
The French government six years ago developed an ambitious public
policy to maintain the attractiveness and competitiveness of France
and territories to contribute to the creation of new wealth, and
potentially new jobs. More than seventy competitiveness clusters
involving firms, technological networks combining public and private
research, as well as public training and research organisations, were
created. They were supported by public funds coming from ministries
(Industry, Finance, Territorial development, Higher Education and
57

Research) but also from regional government. The aim of this paper
is to present possible relations between this public policy and the
lifelong learning strategy of the universities.
We take into account the definition of university Lifelong Learning
proposed in the first BeFlex project [1] :
“ULLL is the provision by higher education institutions of
learning opportunities, services and research for: the personal and
professional development of a wide range of individuals, lifelong
and life wide; and the social, cultural and economic development
of communities and the region. It is at university level and
research-based; it focuses primarily on the needs of the learners;
and it is often developed and/or provided in collaboration with
stakeholders and external actors.”
This definition clearly connects learning opportunities and services
with economic development and research activities. Furthermore,
clusters are based on active collaboration and cooperation between
different category of actors and UCE departments can be potentially
included in them.
We will present firstly the French policy for innovation and
competitiveness view as a “virtuous eco-system” and the possible
roles of higher level Education institution in this eco-system. Some
examples of good practices are shown together with the conclusions of
the first national evaluation of the clusters conducted in 2008. Then,
we will analyse the support that can be brought by UCE departments
and the strategy developed by the French UCE network to try to
formalize this cooperation.
A public policy for economic development,
the “Competitiveness Clusters”
In the context of the Lisbon strategy and knowledge society, a national
industrial policy was agreed in 2004 by the French government. It
was based on the idea that economic development and competition
require greater innovation, fertilized in a kind of virtuous territorial
economic development eco-system. So, for a given local area,
a competitiveness cluster has been defined as “an association of
companies, research centres and educational institutions, working
in partnership (under a common development strategy), to generate
synergies in the execution of innovative projects in the interest of one
or more given markets” [2].
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The aim of this policy is to encourage and to support projects
initiated by the economic and academic players in a given local area.
This policy is defined at the Prime minister level, managed mainly by
the Ministry of Economy, industry and labour, but also with other
ministries such as ministry of rural areas and land settlement and
ministry of Higher Education and Research.
Figure 1 gives a theoretic view of the expected “eco-system” with a
same importance for the three basic “petals”: companies, research
centres including universities and their knowledge transfer services,
and finally education centres. One of the hypotheses is that this ecosystem requires skill management and transfer to be alive and that
education centres must be used for that.
Figure 1. The model of eco-system

The competitiveness clusters can operate in different directions. They
can develop partnerships between the various stakeholders, based on
their complementary skills. They can also construct shared strategic
R&D projects that can benefit from public funds. They have to
promote an overall environment favourable to innovation and the
competitiveness cluster’s stakeholders.
After the first call for propositions, 71 competitiveness clusters
have been approved. In 2007, more than 5,000 companies were
cluster members and 80% of these were SMEs (small medium size
enterprises). The analysis of the clusters shows that most of the French
universities are involved in at least one cluster. Finally, last but not the
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least 1.47 Billion of €uros of public funds have been received for
R&D projects between 2005 and 2008.
Possible roles of HEI in this eco-system
Higher Education Institution can play different roles in this ecosystem. First of all, they host basic and applied research. Very often,
they have implanted Knowledge Transfer Organizations (KTO).
More close to our subject dealing with LLL, they can design cluster
based on training actions like:
• new credited programs at B, M and D level,
• tailor-made courses for specific skills,
• specific services for human resources management such as RPL,
senior employment, entrepreneurship
To illustrate this, we have chosen, three Clusters where we can find
examples of actions: The first one is the cluster MATERALIA with
an action called « Skills for SME » (www.materalia.fr). The project
involved 300 SMEs, professional union of Metallurgy and the
Universities of Loraine. They have designed 32 innovation transfer
workshops (ITW and ATI in French). Each ITW makes work together
one project team from one enterprise with a group of student from
one university. The objective is to transfer results or resources from
a research laboratory into new skills for either salaries (included in a
LLL program) or normal students working together. The result after
two years is 27 specific course units developed and a new professional
bachelor. All these ITW are coordinated by a structure, a department
enterprise with a group of student from one university. The objective is to transfer results or resources from a
of Nancy-University
the “Technology
Nest” students working
research laboratory
into new skills forcalled
either salaries
(included in aand
LLLInnovation
program) or normal
in 2007.
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All these ITW are coordinated by a structure, a department of Nancy-University called the “Technology and
Innovation Nest”
created
in 2007. of an ITW
Figure
2. Scheme

60

Figure 2: scheme of an ITW
The second example comes from the cluster Industry & agro-resources with an action concerning
accreditation of diplomas (www.iar-pole.com). The cluster has done a work on required skills and its “training

The second example comes from the cluster Industry & agroresources with an action concerning accreditation of diplomas (www.
iar-pole.com). The cluster has done a work on required skills and its
“training commission” delivered a kind of “cluster iar accreditation”
to different specific courses at all levels (4, 5, 6(B level) and 7(M level)
of the EQF), and diplomas delivered by institutions from inside or
outside the cluster. Up to now, one professional bachelor degree, one
master and two engineer degrees have been accredited. About 60% of
“classical” students and 40% of mature students prepare them. More
than 10% of the course are organised by apprenticeship
The final ne is PEGASE, dedicated to aerospace technologies with an
action for solving the problem of sustainability of rare skills in SMEs
of the cluster (www.pole-pegase.com).
They have proposed a specification of “rare skills”. They can be
defined as skills that Implied knowledge in action, difficult to find
on the “market”, strategic and essential for the enterprise, only partly
formalised and hold by only 1 or 2 persons. Then they have defined
a method to identify, select, link and organise “pieces” of skills and
then courses to transfer them. HEI are involved in this process at
research level but also at pedagogical level.
The first evaluation of French competitiveness clusters
French ministries have conducted a first global evaluation in 2008
[3], [4]. It has been noted that most competitiveness Clusters have
reached on average their objectives. But a complementary study has
been conducted on the implications of the clusters in the field of
employment, education and skills and has shown that these points
have not been taken into account in most cases [5], [6].
A specific managing group (called Inter ministerial Technical Group),
dedicated to this question, has established that the good conditions
to have a good “eco system” don’t meet in most cases. Only less
than 20 clusters have developed a real strategy for “human capital
management”. And, in most cases, they only accreted programs, with
out real co-construction process.
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Figure 3. Ideal and real eco-system for competitiveness clusters
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The “Inter ministerial Technical Group” has included, from the
beginning, all the stakeholders from Ministries and representatives of
rectors and directors of high schools conferences. After the evaluation,
the French UCE Network has been invited as a network associated
to the conference of rectors. The objectives were to try to connect
stakeholders and UCE departments, and to convince that they
entities are able to participate effectively in the work on qualification
and skills development at the required level. The first step was to
prove to other stakeholders that UCE Departments exist and have
a real activity, that they are a real network, covering the whole
territory and that they have a real expertise on skill management,
via recognition and accreditation of prior learning, on design of
courses, on counselling… The second step was to make propositions
of interest for the clusters. We have prepared a proposition organized
in two levels, one at national level, to coordinate the action, and one
at territorial level. A national seminar has been organised for all the
UCE departments with most of the stakeholders. At this point, the
Inter ministerial Technical Group stops its activity in this field for
political reasons, but many colleagues have started a real work at
territorial level and many projects are emerging.
The action plan proposed by UCE network
The main objective is to deliver a tailor-made offer of services based
on identified requirements of the SMEs included in clusters. In order
to be able to generalize all over the territory, the first phase has to
include a test group representative of public policy diversity and
of priority thematic. At top level, a contract between stakeholders
(Ministries), representatives of clusters, Conference of rectors will be
established, including financial aspects… and national UCE network
will be the operator. As many as necessary contracts will be established
between local actors at territorial level (may be regional). Local UCE
department will be the local operator.
To give a concrete existence to these orientation, the ministry of
economy, together with clusters volunteer for experimentation, will
include specific indicators in their « tableau de bord », based for
example on the number of individuals involved in an action.
Proposed action plan
National level
1. A steering committee (SC) is established. It is composed of
representatives of the relevant Ministries (Economy, territorial
management, Higher Education, research, labour and social
affairs…), conference of rectors and clusters.
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2. The Ministries will select main themes and clusters. The selection
will be based on “good practices” previously observed and territorial
repartition.
3. The Conference of rectors and UCE network will associate
previous choices with possible HEI (Research domain, education
specialities…) in the concerned territories on a voluntary base. If
required, regional or national cooperation could be initiated.
4. UCE network will coordinate all this phase and will take care of
a. First contact and definition of the perimeter of the 		
action with cluster steering committee.
b. Meeting with social partners and regional authorities.
c. Communication on the project
5. Conference of rectors and UCE network will coordinate with other
public or private actors in order to find possible complementarities.
Territorial level
1. A territorial steering committee (LSC) is established and a contract
established between Universities, State representative and president
of cluster.
2. The relation with regional authorities could be included as part
of the future “regional contract for the development of vocational
training”.
3. UCE departments of local universities are responsible of the
action.
Conclusions
It is difficult to draw conclusions on this topic because it is creating
new opportunities for many Higher Education Institutions and the
future is completely “open”. Nevertheless, we will try to underline
what appears to us as the main facts. First of all, HEI’s and specifically
universities, rarely appears as pertinent partners in discussions
regarding qualification and skills development. At the same time,
it’s clear that most universities have no global vision of economic
development and so no global answer to propose. This would require
that a good coordination and common work between laboratories,
UCE Departments, and knowledge transfer departments exists.
This exists sometimes and, when it can be discuss with regional
stakeholders and economic actors, innovative projects and sustainable
development can arise. This is observed through projects such as
Pascal/pure [7].
Some subjects have to be studied more in depth, through a vision
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oriented on the relations that exists between jobs, competencies and
learning activities. These questions could be:
• How universities are usually involved in Knowledge Transfer
Partnership?
• Which relations exist between HEI and high level and innovative
small and medium Industry (or enterprises)?
• What could be the possible contributions of universities to regional
development?
• What is the impact of the sustainable constraints on skills?
• What is the impact of demography with the specific question of
the seniors?
These are the challenges which we face.
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From Open University to
University Degree Student –
A narrative study of Finnish Open University
Students who have gained admission to
University through Open University
Sirpa Purtilo-Nieminen
Introduction
This paper focuses on the stories told by students of the University
of Lapland. These students have studied in the Open University and
then gained admission to university degree students on the basis of
their studies in Open University. The article is based on my doctoral
dissertation on the subject. The research material includes narrative
interviews of seventeen (17) students. In the analysis of the data
both is used: the analysis of narratives and the narrative analysis. The
following research questions are answered: What kind of meanings
the students give to their studying? What kind of experiences do they
have of studying in Open University? How do students experience
the transition to degree student? Who is a typical student taking this
Open University gateway?
Open University System in Finland
Finnish universities organize Open University courses for all; one can
take part regardless of age, educational aims or previous schooling.
There are no formal educational requirements for admission. The
Open University in Finland is not a single, coherent organisation.
Rather, almost all Finnish universities offer Open University
education. (www.avoinyliopisto.fi.)
Each university has its own degree requirements and curricula,
which are similar in Open University. Open University education
corresponds to regular undergraduate courses with regard to content,
teaching and requirements. This is confirmed by the universities
themselves. Open University courses are organized by universities
themselves or in collaboration with adult education institutions and
summer universities. (www.avoinyliopisto.fi.)
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The Open University gives its students a chance to take part in
university education on a wide spectrum of fields and to gain academic
knowledge and receive research-based higher education. Even though
Open University courses can be taken for credit, they do not lead
directly to a degree. (www.avoinyliopisto.fi.)
Open University Students in Finland
Over the last decades, the age of an average student in Open University
has been between 30 and 40 years. Yet, when youth unemployment
has increased, the state has directed resources to education in order to
improve the situation. As a result, the average age of students in Open
Universities is now lower. However, the average age of university
students has grown over the past few decades, and people are entering
degree programmes at adult age. (Rinne, Jauhiainen, Tuomisto, AlhoMalmelin, Halttunen, Lehtonen 2003; Mannisenmäki & Manninen
2004)
As a result of the former quantitative surveys a “typical” student at the
Open University is female, age 25-30, unmarried, childless, working
in a service occupation with rather low income, a secondary school
graduate and living in a town in the south of Finland. (see Rinne etc.
2003; Mannisenmäki & Manninen 2004).
According to earlier studies, Open University students have various
motives for their studies. Students may look for cultural or social
capital or opportunities for self-development. They may also pursue
degrees or aim at improving their competitiveness in the labour
market. Besides, they may regard their Open University studies as a
way to a better quality of life or as an alternative route to education.
(Rinne, Jauhiainen, Tuomisto, Alho-Malmelin, Halttunen &
Lehtonen 2003; Piesanen 1995)
From Open University to University Degree Student
Open University gateway or track means gaining admission to
university degree student on the basis of studies in Open University.
Traditionally one has had to pass entrance examination to gain degree
students status in university. The Open University gateway is mainly
adult’s route to the university; students taking this path are on older
than the average Open University students. (Rinne, Haltia, Nori &
Jauhiainen 2008)
These students taking this, still rather narrow path, have already
studied a major part of their degree studies when enrolling to
university. The admission requires successfully completed studies at
the Open University.
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RESEARCH METHOD
Narrative research
According to Mishler (1995), narrative research refers to studies
in which the primary data source is some type of subject provided
narrative. Concept of narrative can denote an entire life story or it
can refer to the practice of storytelling (Riessmann 2008: 6). Quoting
Chase (2008: 58), narrative is understood as a short topical story
about a particular event and specific characters, an extended story
about a significant aspect of one’s life, or a narrative of one’s whole life,
when it can be attached to biographical studies (also Erkkilä 2006,
201). In addition, Erkkilä (2006: 199-200) points out that narrative
refers also to the way of knowing and the nature of knowledge.
Narrative can refer also to scientific data collection and analysis. When
collecting the data, the narrative approach requires that informants
are able to tell freely about their lives and experiences. In data analysis,
one can distinguish analyzing narratives and narrative analysis. The
first one refers to analysis that categorizes various narratives. The
latter is a way of analyzing narratives that aims at finding the plot of
the story, hearing and preserving the voice of the speaker, analyzing
speaker and researcher’s cooperation in producing the narrative and
analyzing different ways of narration and context. (Erkkilä 2006:
200; Riessmann 2008: 6.)
In this study, the concept of narrative is understood as a story with
a particular event and specific character (Chase 2008: 58). In the
phases of data collection and analysis, narrative here refers to ways of
conducting the study. The data collection is narrative for the goal was
to collect stories. Also, I see narrative framework as an ontological and
epistemological presumption. Thus, this study is both theoretical and
methodologically narrative study. In narrative study, stories are seen
important instruments for structuring life and thinking (Hänninen
1999, 15). Main idea of narrative research is that an individual is
seen, according to the social constructionism, as an expressive social
and cultural being who constructs his conception of the world in
interaction with other people. People construct their lives and describe
it to other through stories. Story is also an instrument for evaluation,
making significance and constructing identity. According to narrative
scholars, the story is a fundamental form of human communication
and therefore it accounts for human experience (Clandinin 2007;
Atkinson 1998).
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DATA COLLECTION AND ANALYSIS
Narrative interview
Hyvärinen and Löyttyniemi (2005, 191) describes narrative interview
as a loose framework for collecting narratives. Still, the narrative
scholars point out that, the interview strategies are different from
traditional ones. Above all, Riessman (2008: 23) underlines, basing
her view on Mishler (1986), that the traditional interview convention
is replaced by conversation where interviewees can develop narrative
together. Following these guidelines, I interviewed 17 students. The
interviewees were between 29 and 61 years of age, 16 women and
one man. Some of them had studied their Open University studies
in the campus area of University of Lapland, some of them in adult
education institutions throughout Northern Finland.
I started the interview with one broad question: “tell me about your
studying process”. I gave the interviewees as much space as possible
to construct narratives about their study paths posing the questions
that I thought would tempt narratives (Hyvärinen & Löyttyniemi
2005, 191). Some students told me their story fluently full of details
and it seemed that the story they told me was already constructed,
just waiting to be told. Whereas some students were clearly expecting
more questions and the narrative was jointly constructed.
Analysis of narratives and narrative analysis
When analyzing the data both was used: analysis of narratives and
narrative analysis (Polkinghorne 1995, 6-8). Analysis of narratives
is based on paradigmatic mode of thought and narrative analysis
rather on the narrative mode of thought. In the analysis of narratives
a thematic categorisation of the narratives was made. In narrative
analysis the main point of focus was the production of a new narrative
on the basis of the narratives of the material.
In this study I used thematic analysis when analyzing the student
narratives. Following themes emerged. Learning and studying was
experienced as a lifeline and a mean of survival. Student gained power
and felt more empowered and emancipated when he was studying.
Attending to university courses had also socializing significance. New
relationships emerged and an adult student adopted new kind of
social status as a university student.
The interviewees felt also, that their studying had work-related and
professional meanings. A few of them had lost their jobs prior their
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training, so their motive for studying was clear. Some of the students,
especially the youngest, had a clear picture of their future profession
after graduation. Those who studied alongside fulltime work hoped
that new kind of possibilities would appear after the degree or
they simply aimed at boosting their competitiveness in the labour
market.
Learning as a second chances became evident particularly in narratives
told by oldest among the interviewees. Adults who have missed
out on an education are looking for a second chance to study and
gain qualifications. This implicates also the grand narrative of life
long learning, which is adopted politically, socially and individually
in Finland where education has traditionally been highly valued
(Siivonen 2010, 305). The message of LLL is tempting especially for
those adult learners whom education has not been available in the
youth.
Studying is no longer a clear and separate phase of life, studies may
overlap with other central areas of adult life such as work and family.
According to the narratives all the life sectors are equally important
and taken care for. Often studying was described as a hobby and,
especially by the female students “my own thing”.
The individualisation of the post-modern western society could be
seen in these student narratives. The effectiveness, measurability and
the values of competition and economy showed also in this data.
Interviewees had individualized study paths which composed periods
of studying and working or studying and working synchronously
(Furlong & Cartmel 1997; Viinamäki 1999, 23–24). In these student
narratives I noticed also that studying is on-going process (Fornäs
1993). You have to be ready to develop yourself and learn constantly.
Life long learning is promoted as means for providing equal learning
opportunities for all kind of people regardless of age, gender, and
social class (Edwards, Armstrong & Miller 2001). Yet, several recent
researches show, that life long learning is primarily aimed at learners
who are still at work (Siivonen 2010, 306; Ojala 2005). Old, retired
people are encouraged to learn, but only as a hobby.
Students who are pursuing their university degree through Open
University have to reflect their study paths both a university degree
students and an adult student’s cultural master or model narratives.
In the master narrative of a mature adult student shows the dominant
picture in adult education when student is active and self-directed
struggling his way to better professional position. At the same time
young students master narrative emphasizes academic freedom and
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youthfulness. Conflict between these two master narratives came
obvious also in the data of this inquiry. Interviewees spoke about
the youngsters as ”others” and things like one doesn’t take part in
the events and activities arranged by the student union or what it is
like to study in parallel with one’s work and family and their right to
study despite the fact that their route to degree student is different.
As a result of a narrative analysis three typical narratives was
constructed: a story of a young degree achieving student, a hectic
story of a student who studies in parallel with his family and work,
and the third narrative which was about an elder student who is
making his young age dream come true. As a result it seemed that the
students go through various paths to the university.�
Research Findings
The results of this study showed that the interviewees felt that their
studying had a comprehensive importance in their lives. Studying
had professional and personal as well as socializing and equalizing
importance.
The interviewees felt that their studying on Open University had been
mostly positive. They told that the sparkle of learning had flamed
namely in the Open University. There were also stories where student
had to travel from another town or village to Rovaniemi to study
nearly every evening. They studied in University but still lived, work
and had their family in another location. The most rewarding in the
Open University studies were fellow students and be able to exchange
views with them. Especially pleased interviewees were the guidance
and counselling in Open University.
The students told me that the transition from Open University to
degree student was uncomplicated. Instead they felt that socializing
to academic community and finding out its practices was more
challenging. Unlike in Open University, students felt that in getting
guidance and counselling you have to be more active. The guidance
should be more apparent to the students and that there should be
more information about it. They also felt that there should have been
specific tutoring for students taking Open University gateway.
Based on the findings, the study paths are of these gateway students
are various. As a result of a narrative analysis three typical narratives
was constructed: a story of a young degree achieving student, a hectic
story of a student who studies in parallel with his family and work,
and the third narrative which was about an elder student who is
making his young age dream come true.
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The first story was about youngish student who started her studies in
Open University aiming to achieve degree student’s status through
Open University gateway. She had failed in university examination
test and wanted to take this detour to University. In this narrative,
formal higher education was seen important in order to obtain a
good profession and the student was degree-orientated at the very
beginning of her studies.
The second narrative was about an adult learner, who studies in
parallel with her family and work. In this adult learners life there are
different areas; family, work (or two), various hobbies and studying.
Studying is only one of the many commitments of hers. This student
studies effectively and manages and schedules all the different aspects
of life skilfully.
The third story tells about mature student, who has studied as a hobby
for a long time and who then later in life sought her way to a degree
student. Studying is a tool for personal growth and development,
but also an academic degree was seen important. In this narrative,
studying is a second chance to acquire higher education in adulthood.
In this story, there seems to be a desire to learn.
Conclusions
There are various kinds of students in modern universities. It is
important to listen to many different stories, because stories told
by marginal actors may serve an emancipatory function for future
students. New kind of students with various backgrounds challenges
academe to develop its practices. This study attempts to contribute
to enrich existing scholarship by building a more diverse picture of
university students.
By giving the voice to these Open University route students we can
reach more dimensional and more critical understanding on learning
in university setting. The analysis of narratives indicates that the
training gets different and even contradictory meanings in relation
to one’s life.
From the viewpoint of educational policy these students were ideal
individuals. For them, getting further training was not a problem
but an obvious choice. They also felt personal interest and joy of
learning.
Based on the findings, one of the challenges of Finnish university
education is to develop ways of guidance for students who have
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already studied a major part of their degree in Open University. Also
open universities should develop further more the guidance process
for those students who are degree-orientated at the very beginning of
their study path.
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Universities in the face of Corporate
Social Responsibility
Corporate Social Responsibility (CSR) is understood, in general terms,
as the ethical dimension that both organizations and institutions
should adopt and promote as an integral part of their practices and
pursuits. The Green Book of the European Union, which encourages a
European framework for companies’ social responsibility, defines CSR
as “a concept whereby companies integrate social and environmental
concerns in their business operations and in their interaction with
their stakeholders on a voluntary basis [COM (2001) 366]”.
In fact, CSR arises when an organization becomes aware of and takes
responsibility for its impact on the environment. The challenge is to
contribute to the building of a new model of society that tends to
sustainable environmental development and an equal opportunities
system. This should be achieved not through occasional philanthropic
activities or commitments with the environment, but by integrating
certain ethical standards into the very structure and activity of a given
organization.
CSR originated from the business sector, but during the last few years
it has extended to universities, both public and private. The concern
of the universities regarding CSR emanates from the awareness that
their activities are not ethically and socially neutral. Their organisation,
their administrative procedures and decision making, their energy,
goods and services consumption, their academic opportunities and
research productivity, reproduce –consciously or not – given values
and habits. And, by so doing, they legitimate, reinforce and transmit
them. Thereby, the administrative, organisational, and pedagogical
routines of every university enclose what specialised literature
denominates as “general hidden ethos”, which the institution conveys
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both to its students and to society at large, through a sort of “invisible
pedagogy”.
In view of this reality, the universities’ commitment to SCR crystallises
in a transformative process that, in general terms, should gradually
unfold in the following way:
a) First, universities should overcome their understanding of
“university outreach” and “cooperation for development” as mere
adjuncts to their standard activities, and enhance their awareness,
taking responsibility as a driving force for the implementation of an
agreed social model. Expressly, the Talloires Declaration on the Civic
Roles and Social Responsibilities of Higher Education, launched
in France in 2005, and endorsed so far by over 73 colleges and
universities from all over the world, states,
“We believe that higher education institutions exist to serve
and strengthen the society of which they are part. Through
the learning, values and commitment of faculty, staff and
students, our institutions create social capital, preparing
students to contribute positively to local, national and global
communities. Universities have the responsibility to foster in
faculty, staff and students a sense of social responsibility and a
commitment to the social good, which, we believe, is central
to the success of a democratic and just society” (TD 2005)
b) Consistent with the previous reasoning, universities should
undertake self examination to diagnose which aspects of each
institution are prone to contribute to equitable, and economically and
ecologically sustainable social development. To this end, they should
analyse their impact upon their social environment and discover their
strengths and weaknesses. In short, it comes down to explaining and
reviewing what their hidden ethos is. As Joaquín Garralda has pointed
out “the behaviours most resistant to change are those of which we
are not aware” (2006, 2). This is the reason why inquiring into the
development model that lies hidden under organisation and activity
of a given institution is essential.
c) This process will culminate with the assumption by a given
university of a definite ethical commitment, both in its organisation
and activity, and with the launching of a CSR project in order to
contribute to the transformation and sustainable development of
society. Twenty-first century universities should not limit themselves
to be mere vehicles for the transmission of knowledge, but they
should assume a proactive commitment to social and economic
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sustainable development, bringing into this ethical model all groups
under their influence: students, educators, administrative and service
staff, public and private entities connected with them, and society
at large. According to the Talloires Declaration for a Sustainable
Future, launched in 1990 by the Association of University Leaders
for a Sustainable Future, and currently subscribed by 413 universities
in 52 countries,
“Universities have a major role in the education, research,
policy formation, and information exchange necessary to
make these goals possible. Thus, university leaders must
initiate and support mobilization of internal and external
resources so that their institutions respond to this urgent
challenge” (TD 1990).
University Corporate Social Responsibility and Life
Long Learning (or Continuous Education)
In conformity with the preceding, CSR will have a mainstream and
global impact upon the activity and organisation of the university
institution. Within this body, the organs in charge of management
and educational offering of Life Long Learning are in a privileged
position to contribute to the development of university CSR. This is,
at least, our experience at the School for Postgraduate Studies at the
University of Granada.
In connection with this sphere of its mission, the School for
Postgraduate Studies has assumed a voluntary commitment to
continue to enhance its performance in the fields of environment,
economy and society, with the aim of contributing to its milieu’s
sustainable development.
The policy of social responsibility of our School is implemented in three
main areas: management, learning programmes, and social projects.
Herewith, we would like to draw attention to a few aspects of our
work, with the aim of furthering the discussion, and of exchanging
concerns and experiences in reference to the social commitments that
should be assumed by universities in the frame of the European Space
for Higher Education and Life Long Learning.
CSR and administrative management
With regard to the first area under discussion, that is, management
and administration, the policy of Social Responsibility of the School
for Postgraduate Studies materialises in the provision of fair, safe and
qualitative working conditions for its staff. To this aim, systems for
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the prevention of occupational hazards have been implemented, as
well as for the training of the staff in this province. At the same time,
policies for equal opportunity that avoid discrimination on grounds
of gender, origin and condition distinction, have been enforced.
The quality of the Centre administrative management has been so far
certified by external mechanisms of assessment that guarantee quality
assurance.
At the same time, the commitment to the environment is one of the
main concerns of the Centre management team, which has furthered
the adoption of good practices relating to recycling, slowdown in
use of paper, energy and consumables, and regarding the selection of
suppliers. All this is in conformity with the University of Granada’s
environmental policy, which has set us up as a model of environmental
responsibility.
Commitment to social integration
and non-discrimination
Another cornerstone of the CSR policy of the Centre is social
integration and zero tolerance regarding discrimination by reason of
age, gender, disability, and ethnic or racial distinction. Both staff and
administration pay especial attention to the erasure of social barriers
for excluded groups and for those sectors of the population that suffer
from greater difficulties in gaining access to the job market (women,
disabled and unemployed).
We consider that universities have the opportunity to enhance
social awareness of the integration of underprivileged groups and to
promote sustainable development through the agency of Life Long
Learning. Towards this end, the School favours mainstream training
for sustainable development, while educating in social and individual
values, peaceful cohabitation and human rights protection. As a matter
of fact, during the last few years the School has increased its educational
offer regarding legal, social and political aspects of current concerns
such as social integration of minors, dependents, handicapped or
immigrants; consumer’s rights protection; environmental protection;
social mediation and conflict resolution, etc. At the same time, the
School endeavours to facilitate access to our academic offer to those
socially underprivileged, as we will discuss in this paper.
More to the point, the School’s rejection of any kind of discrimination
crystallizes in the way it deals with sexl discrimination. In the first
place, it is relevant to emphasize that the composition of the directing
body of the School, including senior managers, is gender balanced.
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Spanish legislation in matter of gender balance has advanced
inexorably during the last few years, crystallizing in 2007 in a Law
[Ley Orgánica 3/2007 de 22 de marzo] for effective equality between
men and women. This Law together with previous rulings -as the
Law against violence against women [Ley Orgánica 1/2004 de 28 de
diciembre]-, mentions explicitly the role of the universities in achieving
the proposed objectives. This commitment has been further assumed
by the universities, as university regulations specifically stipulate
that “education for any professional activity must contribute to the
knowledge and development of the principle of equality between
men and women”. (Preamble R.D. 1393/2007)
Within the framework of these rulings, but also because the
governing boards of the University of Granada and the School for
Postgraduate Studies are fully persuaded of these ideas, measures have
been established to achieve the objectives intended both by national
legislation and university social commitment. One of these measures
consists of the adoption of non-sexist language in official documents
and the promotion of non-sexist language among staff and students.
Spanish is a gender-specific language which, through long standing
use and custom, has often obliterated the feminine grammatical
gender under the alleged generic masculine.
Aside from the language policy, and previous to these bodies of
legislation, the School has a long tradition in organising and offering
specialised courses on gender issues, and entertains projects to
organise other courses on these issues in future, addressed both to
university staff and to other interested users and stakeholders.
Another School priority is to prevent ageism. Our goal is not only the
integration of senior people, but also to attain the acknowledgment
that they are important and valuable human capital within
increasingly long-lived societies. In this respect, one of the most
relevant activities within the Centre is what we label “Permanent
Education Classroom”. Within its frame, university teaching is offered
to senior citizens, some of whom never had the opportunity before to
gain access to university education due to professional and/or family
commitments, or financial constrains. By integrating the elderly in
the university community, this programme often helps them to feel
useful, while achieving another very important target: making them
socially visible.
In the same way, the School for Postgraduate Studies seeks full
integration and non-discrimination of the disabled. To this end,
we strive to facilitate accessibility to our premises, not only from
a physical point of view, but also enabling easy access to teaching
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material and to information about the Centre. The philosophy behind
these endeavours emanates from the School rules on accessibility and
universal usability of its settings, processes, goods, and services, and
addresses a strategy of “design for everyone”. All postgraduate courses
take account of a specific plan of tutorial action for disabled people
and of accessibility to teaching material. Moreover, on all courses some
places are reserved for disabled students, who are also entitled to apply
for financial support that allows them to enrol and to gain access to
permanent education. Finally, new technologies are a privileged tool
for the integration and participation of disabled people.
In short, the School has adopted a whole series of measures to guarantee
affirmative action in pursuit of actual and effective equality.
As a matter of fact, the goal of the School is to make university
training, in general, and Life Long Learning and Postgraduate studies,
in particular, accessible to any individual. It is our belief that lack of
economic resources should not be an issue at this stage. For this reason,
15% of the School income generated from course offering is directed
towards grants for financially disadvantaged students. We count also
with special programmes to support the unemployed, and specific
formative actions have been designed to enable professional recycling
and further training with the aim of enhancing employability.
In short, through these and other actions, which are part of daily
management and teaching practices, the School favours universal
accessibility to its services while avoiding both direct and indirect
discrimination, whether it be because of sex, ethnic origin, disability,
age, sexual orientation, belief system or political persuasion.
We are convinced that the integration as students of elderly and
disabled people is beneficial for them but, above all, for the whole
university community and society at large. Rendering them visible,
and evincing their capabilities before the teaching community and
their fellow students, will contribute to the erasure of social barriers
and prejudices against them. The goal of the School is to enhance
mutual understanding of all social actors in an ethical, humane and
non-discriminatory form.
Our society is far from being uniform. On that score, when the
university acknowledges and assumes diversity, and understands
difference not as a nuisance or disturbance but as an added value, it
becomes a role model for the society in which it is embedded, and
leads it to assume diversity as a positive and rich benefit.
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Marketing and Responsible Communication
According to the Talloires Declaration (TD 1990), the ultimate
goal of university adoption of CSR is to become a role model of
awareness and commitment for a sustainable future. Universities
should commit themselves to enhancing the awareness of the rest of
public and private institutions and society at large.
In this vein, we believe that the university should be able to transmit its
ethical commitment, both through its corporate image and through
its activity. Recently, most respondents who participated in a survey
conducted in Latin American universities declared that they were
unaware of their universities’ CSR commitments. In the face of that,
we are aware that universities should not only assume, and put into
practical effect, an ethical and social commitment, but should also go
to any lengths to communicate it through transparent information,
and by devising and implementing sustainable communication plans
in order to ensure it projects the best social image possible.
The University must take care of its image, by knowing how to
publicize its actions, making them easily available to stakeholders and
all other interested parties. To this end, caring for the use of socially
inclusive non-discriminatory language is essential so that its message
and activities reach out to the diverse population sectors of today’s
complex societies.
Socially responsible communication is a mandatory requirement for
universities, to be implemented through accurate and fluent dialogue
with stakeholders.
Thus, communication, marketing and publicity, which were all
practices exclusively concerned with persuading and offering a “clean”
image of a given corporate entity in the past, are now compelled to be
clothed with sustainability. This is a noticeable, increasingly obvious
necessity, apparent in several recent projects devoted to finding the
way of contributing added values through sustainable products and
services marketing.
As it has been expressed by the Enterprise and Society Foundation
(2009),
“…in future, business will not be able to afford being a simple
economic exploitation in the traditional meaning of the term.
It will gain in importance within society insofar as it is socially
responsible, which embodies aspects such as the fact that its
products and services are accepted by citizenry, it observes
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strictly governing law, its senior staff conduct themselves
according to an unblemished ethical behaviour, it places
suitable importance on the relation with its employees, it is
respectful of the environment and supports underprivileged
people within the communities in which it operates”
This definition should undoubtedly go with an essentially responsible
marketing, whose practices lead the currently reticent and distrustful
public to form either a positive or negative impression about the
institution.
University CSR beneficiaries
The adoption by the university of a social responsibility policy
benefits, in the first place, the institution itself. Both the legitimacy
and rationale of twenty-first century universities are reframed and
reinforced. In present day societies, the role of the universities cannot
be confined to contributing to knowledge progress and transfer.
Universities regarded as ivory towers, isolated from society, are
anachronistic. On the contrary, universities must actively engage in
training socially responsible professionals and citizens, who posses
an ethical and caring conscience and are thoughtful, innovative,
discerning people, able to enhance quality of life and cement respect
of the environment and human rights.
Moreover, university CSR benefits all members of the institution:
administrative and service staff, students and educators, and public
and private entities that interact with it.
Finally, the universities’ social commitment will benefit the
social community at large, by contributing to the promotion and
achievement of a balanced and sustainable future.
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